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ABSTRACT 
Success or failure of tourism industry relies heavily on how the host nations control and 
manage the industry and its resources, and the implementation of alternative strategies. 
Business organisations have now turned their attention to the development of managerial 
competence as a mechanism to stay competitive in this new era of globalized business. 
Subsequently, today’s higher educational institutions experience more impacts than ever before 
in this rapidly changing business environment. This in turn, has serious implications for the 
way in which curriculum model is conceptualised and managed.  This paper proposes that 
actual needs (based on the Malaysian context) should be investigated and referred to in 
curriculum development. These needs should be drawn from recruiters and other relevant 
bodies based in industry. Mailed questionnaire method was used in this study. Confirmatory 
factor analysis was employed to identify the underlying dimensions of entry-level managerial 
competences. The study has revealed that the 80 competence statements were represented by 
eleven (11) factors/underlying dimensions (loading factor of greater than .40). The results 
revealed that personal (self) and communication (soft domain) as crucial. At the same time, the 
results revealed that technical (operation), and conceptual competences are equally crucial in 
developing future managers. The findings of this study can be used as a basis for developing 
relevant hotel management curricula to prepare graduates to meet the future needs of the 
industry and other interest groups. Malaysian managers and managers-to-be must have the 
right competences embedded in one’s own culture. 
 
Key Words:  Hotel Management Education, Competences, Confirmatory Factor Analysis,   
Industry Professionals 
 

INTRODUCTION 
The tourism industry emerged from the peripherals of Malaysian economic policy to the 
mainstream during the 1980’s. Since then it is acknowledged that the Malaysian tourism 
industry has been a major contributor to the Malaysian economy.  At the same time, the 
exceptional growth in Malaysian tourism industry has become the key sector in generating 
revenues and career opportunities.   Malaysian’s colleges and universities have in turn responded 
to the growing need for highly trained and qualified staff.  While industrial growth generally is 
making great impact on the Malaysian economy, there has been considerable debate about the 
contribution of Malaysian higher education, including hotel management education (Zulaiha, 
1994; New Straits Times, 1996a; and Cooke, 1995), inferring that graduates lack certain 
competences and  that higher education providers have not kept up with the times. Educational 
institutions have been criticised for not developing appropriate competences required by 
industry, especially for the entry-level management position. Zulaiha (1994, p.2) identified that 
“there is growing discontent (and to certain degree impatience) with the quality of our 
graduates ⎯ their competences and capabilities.”   

Currently there are no specific guidelines for public colleges and universities or private 
colleges that wish to develop and offer a bachelor’s degree in hotel or hospitality management 
(currently, the National Accreditation Board is working on this issue). Historically speaking, 
the development Malaysian of hotel management education been greatly influence by 
programmes developed the West (i.e. the U.S.A., U.K. and Switzerland). Interested parties, 
including the government and the industry, have questioned the programme relevancy in its 
national or local context. Abdullah (1999) and Bajunid (1996) have also stressed the 
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importance of having an indigenous curriculum model for developing nations. This paper 
proposes that actual needs (based on Malaysia context) should be investigated and referred to 
in curriculum planning. This will lead to determine “What constitutes effective hotel 
management programme?” These needs should be drawn from industry professionals regarding 
the competences expected of hotel management graduate for entry-level management position. 
 

Issues and Challenges 
The current state-of-the-art in the hospitality business is becoming more sophisticated and 
complex in today’s robust business environment than before. This poses additional challenges 
for hotel management educators in developing nations. It is widely acknowledged that today’s 
entry-level managers need a diversity of skills and competences in order to meet the demands 
of the industry. In this respect, an effective hotel management education programme must be 
able to respond to the demands of the constantly changing environment. The development of 
new hotel or hospitality management programmes, not to mention the enrolment figures of 
existing hotel schools, has led to an increased concern about programme credibility and 
effectiveness. 

An effective hotel management education programme must be able to respond to the 
demands of the constantly changing environment and the pace of these changes is 
exponentially increasing (Olsen, 1995, Li and Kivela, 1998). It is imperative for educational 
institutions to respond to the requirements and needs by developing relevant managerial 
competences. Institutions of higher education must be aware of the forces that are taking place 
in industry and the necessary competences required to handle these changes. The 
conceptualisation of expectation is described in term of deserved or desired level (Miller, 
1977) or predictive expectations (Prakash and Lounsbury, 1984).  According to Miller (1977), 
this level is referred to as the must be, should be or ought to be.   

Against this backdrop, the objective of this study is to empirically test the set of 
managerial competences for unidimensionality, reliability and validity using confirmatory 
factor analysis (CFA) approach. This could form the basis for developing an effective hotel 
management programme.  

 
Importance of the study 

To date most studies carried out to identify the relevancy of hospitality education curriculum 
have been initiated and centred on the developed nations, particularly in the U.K. and U.S.  
Very little effort has been given to studying the relevancy of hospitality management education 
curriculum in developing countries. Relevance is a powerful concept in the discourse of higher 
education and it is not a straight-forward issue. The question of ‘how relevance is relevant’ 
needs to be conceptualised within a specific domain or setting. 

The findings of this study can be used, as a basis for developing relevant hotel 
management curricula to prepare graduates to meet the future needs of the industry and other 
interest groups. Malaysian managers and managers-to-be must have the right competences 
embedded in one’s own culture (Abdullah, 1999). 

 
Hotel Management Education and its Challenges 

Traditionally, hospitality education has a very strong vocational orientation. However, it has 
been argued that this approach failed to meet the new managerial challenges of today's 
changing business environment. This phenomenon is well explained in Airey and Tribe's 
(2000) 'curriculum space' of the hospitality or hotel management curriculum. Airey and Tribe 
posit that the hospitality or hotel management curriculum represents a contested space over 
which key stakeholders seek to exercise their influences. However, in most instances the 
educators' or the industry's influences are prominent. 

The environment for institutions of higher education face today is different from that of 
the previous decades.  Institutions of higher education, like business organisations, in this era 
have to take account of a variety of economic, social, technology and regulatory factors. In the 
same context, Tas (1988) mentioned that in the complex and changing business world 
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graduates of hotel management programme must be able to adapt and function effectively in 
the world of work.  Go (1995, p. 2) stresses that “educators and human resource specialists 
must respond to change and become more innovative in terms of course direction, content, 
programming and delivery.”   

In order to conceptualise the programme’s effectiveness, the study believes that the 
best initial approach is to identify and validate the dimensions of an effective hotel 
management programme.  Competence approach is employed and conceptualised to explain 
the dimensions of hotel management education. The term ‘competence’ is defined as “any 
characteristic that enhance a job holder’s ability to perform” (Medley, Rosenblum, and 
Vance, 1989).  Mansfield (1989, p. 28) suggests that competence should be described in 
general term as ‘being able to perform ‘whole’ work roles to the standards expected in 
employment in real working environments’. This approach is able to identify the necessary 
competences and provide a holistic description of an effective hotel management education in 
Malaysia. At the same time the identification process must take into consideration of the 
expectations of key party or group who has the greatest influence on the curriculum.  

There are considerable amount of relevant studies attempting to identify the 
programmes effectiveness and relevancy.  For example, programmes relevancy can be based on 
the subjects offered by hotel schools (Pavesic, 1984), job demand (Hogan, 1989) or it can be 
based on the competences expected of graduates for entry-level managers (Tas, 1988, HCIMA, 
1994).  However, identifying the expectations based solely on subject or knowledge areas 
might not provide the whole picture of the issue. Even though, subject or knowledge areas are 
necessary within the education context, but it is not sufficient to assess the effectiveness of the 
programme. The same applies to current job demand. Similarly, replicating or importing or 
benchmarking  well established programmes from the developed countries will  lead to 
ineffectiveness due to the different socio-cultural, economic structure and  context of the host 
country (Baum, 1995), not to mention the structure of the hotel industry. 
 

Managerial Competences 
As employers seek to position themselves competitively in the constantly changing business 
environments, they require individuals with the right competence to take on the challenges 
created by the unpredictable and turbulent environment (Thompson, 1998). As the whole 
concept of skills move towards the need for competence, business organisations have begun to 
place greater emphasis on determining ‘competences’ of college graduates for entry-level 
management positions (Drejer, 2000, Thompson, 1998, Raush et al, 2001,Winter and Maisch, 
1996). Since higher education has a responsibility to the employer or recruiter, its activities 
must not depart from the mainstream of the industry. Higher education institutions   must exist 
vis-à-vis the business community.  In the same vein, higher education curriculum should 
become more ‘relevant’ to individual and industry. The issue of relevance should be viewed as 
a set of competences within the context of the environment (Edwards and Knight, 1995).  
However, the concept of competence in curriculum planning should not be viewed as a 
panacea. Rather the concept should be considered as ‘a glue to integrate development 
strategies’ (Boam and Sparrow, 1992, p. 175).  

However, in educational circles the concept of competence or competency is still a 
debatable and controversial concept.  To Vaill (1983) the competence approach is a logical 
fallacy. Some even criticised the concept within higher education by stating that the notion of 
competence as wholly inadequate for higher education and ‘higher education is not just a 
matter of developing competences for particular occupation’ (Barnett, 1994, p.72). For 
instance, Eraut (1994) believes that the direct link between education and employment is an 
attack on the liberal university tradition. To some educators, this shift is seen as a challenge 
and loss of ‘independence’ of educational curricula and their subjection to the demands of the 
industry (Elliot, 1991). The tension lies in the distinction between the emphasis on acquiring 
and assessing key aspects of competence and an emphasis on developing knowledge culture of 
the subject into which the student being inducted (Edwards and Knight, 1995). To a certain 
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extent, the competence vocabulary exists in terms of common words but not in terms of 
‘shared meaning’ (Dulewicz and Herbert, 1992, Barnett, 1994).  

Nevertheless, Barnett (1994, p.58) acknowledged the limitations of the conventional 
practice of higher education. He says that  

.... we must conclude that a higher education must develop [a] double capacity: the 
ability to frame a situation in a range of possible ways and the capacity to identify the 
appropriate skills to bring to bear on the situation as defined. 

Barnett  (p.147) believes that in order for the notion of ‘competence’ to be appropriate in higher 
education context  

…skills and competence must be complex; they must involve reflection, judgement, values, 
and breadth of understanding. 

At the same time, literature on competence or competency management has adopted a range of 
terms (or a plethora of terms) to describe their ideas on the subject. In certain cases terms like - 
skills, competencies, capabilities, attributes, distinctive competences, core competences, 
organisational knowledge, enterprise, tangible and intangible assets - are sometimes used 
interchangeably by different authors. For example, several decades ago Selznick (1957) was 
among the first writers to acknowledge the importance of internal factors to an organization. He 
introduced the term ‘distinctive competence’ referring to the skills or capabilities that an 
organisation does best. Prahalad and Hamel (1990) introduced the phrase ‘Core Competence’ to 
define the skills and technologies which contributed to the organisation’s competitive 
advantages.   

In contrast, competencies do not include "baseline" skills and knowledge (i.e., 
commonly expected performance characteristics such as finishing assigned work, answering the 
telephone, writing follow-up letters, etc.), job tasks, or unusual or idiosyncratic behaviours that 
may contribute to a single individual’s success. Competencies only include behaviours that 
demonstrate excellent performance (Boyatzis, 1986). Therefore, they do not include knowledge, 
but do include "applied" knowledge or the behavioural application of knowledge that produces 
success. In addition, competencies do include skills, but only the manifestation of skills that 
produce success. Finally, competencies are not work motives, but do include observable 
behaviours related to motives.  

 
Scope and Limitations 

This study deals primarily with hotel management education in Malaysia. The limitations of this 
study are threefold. First, the introduction of the concept of managerial competence in 
curriculum planning should not be viewed as a panacea. Rather, the concept should be viewed as 
‘a glue to integrate development strategies’ (Boam and Sparrow, 1992, p.175). This study does 
not claim and intend to develop a competence-based hotel management programme since the 
competence-based approach seems to involve much more than just mere identification of 
competence statements. At the same competence-based education was claimed to denote an 
oversimplified view of the value of higher education. This appears to present a reductive and 
mechanistic view of the complex process of human learning (Bernstein, 1990).  The time and 
financial constraints also impede a thorough investigation of the competence-based approach.  
Apart from this, the study was conducted over one set of managerial competences.  No single list 
of competences can claimed to cover all the managerial competences required by a manager and, 
therefore, the list is not exhaustive.  Second, this study was conducted with cross-sectional data 
and thus, statements regarding cause-and-effect relationships are not possible. Additional 
research is needed to establish these relationships.  

Third, the study makes no attempt to discuss the pedagogical issues associated with 
curriculum planning since this is a descriptive research which attempts to identify the 
expectations or attitudes that are held by the industry professionals. Pedagogical issues cover a 
wider spectrum of learning theories and it also concern with the philosophical modelling of the 
curriculum which is not the focus of this research project. 

In designing the empirical research, we attempted to minimize its limitations. The need 
to develop a new measurement instrument capable of being applied to all types of sectors within 
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the hospitality industry and of recognizing the differences in stakeholders’ expectations led to 
the selection of a homogeneous sample of companies. In line with this research design, there is a 
need to generalize the results obtained beyond the hotel sector.  
 

RESEARCH METHODOLOGY 
This study utilises the descriptive survey method to determine the expectations of the industry 
professionals on entry-level managerial competences. Gay (1987) defines descriptive study as a 
method that involves collecting data in order to answer questions concerning the status of the 
subject of the study. The study developed a structured questionnaire to be used in the survey 
based on the recommendations from the experts. The instrument consisted of a list of 
competence statements. The initial list of competence statements were drawn and adapted from 
Hashim’s (2002) and others (HCIMA, 1994 & Tas 1988) competence list.  Feedbacks from the 
experts were considered in refining the research instrument.  

The sample frame/or population and the size were largely drawn from the Ministry of 
Culture, Arts and Tourism. On deciding the sample size, Hoinville and Jowell (1978) stress that 
this was more related to judgement rather than calculation. According to Roscoe (1975), for 
statistical purposes, he proposes that sample size should be between 30 to 500. Accordingly, 
Krejcie and Morgan (1970) e recommended that for a population size of 200 a sample size of 
132 is considered appropriate. Hotels rated 3-star and above are included in this study because 
they are the main recruiters of hotel management graduates (Abdul Talib, 1997).  Considering 
the factors above, these hotels can make a ‘comparative referent’ as to what they expect from 
hotel management graduates (Oliver, 1996). Their views thus represent “What it should be”. 
There are 267 hotels that were rated 3 star and above (Ministry of Culture, Arts and Tourism, 
2001). All 267 hotels were invited to participate in the study. Two sets of questionnaires were 
sent to each hotel identified bringing a total of 534.  
 

Data Analysis 
Exploratory factor analysis (EFA) was used initially to reduce the huge number of competences 
to a smaller number and identify the common factors. The main intention of using EFA was to 
unveil the underlying factors and identify the minimum number of factors that will explain the 
covariation among the observed variables. However, the primary limitation of this approach is 
that in EFA, it is assumed that correlation between the variables is due to one or several 
underlying hidden factors that generate the raw data. As such, an investigator could not provide 
sound evidence on which to make the interpretations.  To explain further and address these 
limitations, confirmatory factor analysis (CFA) was employed. The objectives of this treatment 
were to validate the dimensions representing the various competence statements identified in the 
EFA and incorporate measurement error in both observed and latent variables (Pang, 1996). 

In order to get the goodness of fit measurement, any item factor loading of less than  
.40 was dropped from further consideration. It was mentioned that a .40 criterion level appears 
most commonly used in judging factor loading as meaningful (Ford at el, 1986, Hair at el, 
1995). Another important criterion used was the communality statistics. Items with high 
communalities (60 per cent and above) were retained (Getty and Thompson, 1994). Missing 
data were substituted with the mean value of the items. The inclusion of those items does not 
affect the results on those items (Robert and Shea, 1996). The confirmatory model is virtually 
identical to the common factor model (prior to a rotation). The CFA model can be estimated 
using the measurement model component of LISREL (Anderson & Gerbing, 1991). In this 
operationalization, the statistical significance of the free parameter estimates and the overall 
goodness of fit of the model can be assessed via maximum likelihood. An underlying 
assumption of this model is multivariate normality among the attributes.  

However, Lomas (1980) argues that interpretation of factors (factors labelling) is 
highly subjective and it is not a simple matter. These labels are intuitively developed based on 
its appropriateness for representing the underlying dimensions of a particular factor. In such a 
case, indefinable or less meaningless ones can be disregarded for further interpretation (Hair at 
el, 1995).  
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The factors and the items (vis-à-vis the phraseology) are highly flexible. The items 
(phraseology) can be modified to suit any category in the hospitality or tourism industry. But 
due to practical difficulties and other constraints, the current study has been confined to the hotel 
sector only. One particular sector out of the wide ambit of hospitality organizations in the 
tourism industry is chosen in order to have a high level of internal validity. 
 

Validity and Reliability Of The Research Instrument 
The face validity procedure was established through the panel of experts. They were given the 
list and asked to read and respond to the questions. Feedbacks were gathered during the 
interview sessions. For the sake of consistency, majority of the experts commented that all the 
competence statement should be in general form. Besides this, all experts concurred with the 
dimensions, specificity and categories of the questionnaire.  
 Reliability is a concept which brings the meaning of consistency (Huck, Cormier, and 
Bounds, 1974).  They added that this concept focus on the degree to which the same 
characteristic being measured. The concern over reliability is expressed in the form of “How 
much consistency presents among the ratings made by the industry professionals”.  An alpha 
value of 0.50 and 0.70 or above is considered to be the criteria for demonstrating internal 
consistency of new scales and established scales respectively (Nunnally 1988, Easterby-Smith 
1991).  Alpha value below 0.5 suggests that at least half of the observed variance may be due to 
random error and the measures are considered unreliable (Nunnally 1988).  The alpha values 
for the dimensions ranging from .59 – 0.90 indicating that all the scales are internally consistent 
and have acceptable reliability values.  See Table 1 for the alpha values. 
  

Table 1: Reliability indices for the Managerial Competences of Industry 
professionals’ Expectations 

  
Competence Dimensions            Mean      SD           Alpha 

 
Self and communication (14 items)  4.57      .452 .90 

 Business Performance (7 items)   3.99      .488  .89 
 Managing Operation (8 items)   4.11          .60  .89 
 Managing Purchase & Supply (7 items)  3.75      .51  .87  
 Managing Information (8 items)   4.18      .49  .86 
 People Skills (4 items)    4.22      .60  .75 
 Business Environment (4 items)   4.19      .48  .76 
 Strategic Alliance (3 items)   4.17      .50  .71 
 Planning (4 items)    3.50      .64  .78 
 Meet Standards (3 items)   3.66      .56  .63 
 Sales & Marketing Skills (3 items)  4.13      .46  .65 
 Change Agent (2 items)    3.98      .51  .59 
 

 
RESEARCH FINDINGS 

The actual return was 209 or 39% of the 534 questionnaires sent. The Kaiser-Meyer-Olkin 
Measure of Sampling Adequacy was performed to determine the appropriateness of factor 
analysis. The result indicated the measurement of sampling adequacy was .81 which Hair at el 
(1995) considered this as ‘meritorious’. 

The Principal Components Analysis technique was sought to demonstrate how the large 
number of variables (competence statements) might be reduced to a relatively smaller factors or 
dimensions.  Principal components analysis with varimax rotation was used to ascertain 
conceptual linkages among the variables of each of the construct (Hair at el, 1995).  Factor 
selection was dependent upon an eigenvalue greater than or equal to 1. Each of these factors is 
expected to represent an important dimension within the context of this research project. In 
interpreting the rotated factor patterns (varimax), an item that has a loading factor of greater than 
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.40 criteria is employed (Kim and Mueller, 1978, Hair at el, 1995). It was said that the higher the 
absolute value of the loading, the more the factor contributes to the variables. All the factors  
(except those with single loading factor) had satisfactory alpha levels (ranging from α=.59 to  α 
=.90) of internal consistency assessed by Cronbach’s alpha (Nunnally, 1978, Nunnally and 
Bernstein, 1994). The combined 25 factors accounted for 73.2 % of the total variance. Of these 
25 factors, twelve factors were clearly defined and thirteen factors (factor 13 to factor 25) had a 
single loading of 0.6 - 0.77, and are presumably error factors and they are dropped for further 
consideration.   

The first factors (dimensions) were labelled ‘Managing self and communication’. This 
factor links 14 items relating to performance management, communication (one-third of the 
construct), professionalism and guest relation. This factor received the highest summated mean 
score (4.57).  The same applies to second and third factors ‘Managing business performance’ and 
‘Managing operation’.  The former conceptually links 7 items relating to business performance, 
operational performance, analyse budget variances, analyse marketing information etc. The latter 
brings together 4 items referring to managing operation such as conceptual view of the operation, 
front-office, laundry, restaurant operation, food production and   housekeeping. The latter 
summated mean score is 4.11 and the former is 3.99. 

Two other Factors (clearly loaded factors) and one (single loaded) factor also have some 
items from the ‘Managing Operation’ identified earlier’. These are ‘Planning’, ‘Meet Standards’ 
and ‘Decision -making’.  Four items from ‘Managing operation’ were used to describe 
‘Planning’ (Assist in planning and designing of facilities, interior design, analyse and plan menu 
and three items for ‘Meet standards’ Recognise the tools of quality control, meet sanitation and 
environmental standards. All items from ‘Managing purchase and supply’ and ‘Managing 
information’ turn out to represent the same dimensions.   

Four items were identified to represent the dimension ‘People skills’ which include 
‘appraise employee performance, training needs, handle grievances and motivate personnel’.  
Four of the seven items that were originally categorised under ‘Managing business 
environment’ were identified to describe the dimension ‘Business environment’ (Keep abreast 
with technological advancement  in the business,  Keep abreast with the social trends (e.g. social 
cultural, socio-economic, etc.), Knowledgeable  in the legal aspects of the business (e.g. state 
and federal labour law, licensing, trade union, hygiene and safety, etc.) and Possess ‘hands-on’ 
experience with computer system and software).  The underlying dimension of the ‘Strategic 
alliance’ construct was represented by ‘Build bridges and business alliance’ and ‘Relate goals 
and actions to strategic planning of organisation’. Two items that clearly loaded on and reflect 
the dimension ‘Change agent’ - ‘Develop abilities to relish change’ and ‘Balance chaos and 
control’.  Three of the six items originally on ‘Managing sales and marketing’ were loaded on 
the factor ‘Sales and Marketing skills’. These refer to ‘Use marketing strategies to promote 
sales’, ‘Carry out sales activities’ and ‘Contribute to the planning and implementing of 
marketing and sales development activities’.  

 
Confirmatory Factor Analysis 

Items with low correlation matrix were dropped for further iterations in order to get better fit 
indexes. In total 80 items were left and included in the computation of the covariance matrix. 
From the Table 1, except for the dimension labelled “change agent alpha = .59”, the Cronbach 
alpha values have been high, ranging from 0.63 to 0.90.  When the data was submitted to CFA, 
the factor ‘Change agent’ (with only 2 items loaded and the df=0), CFA has (Change Agent = 
.59) dropped this factor from the list and left 11 factors for further analysis.   The goodness of 
the overall fit of a model is indicated by the Goodness of Fit Index (GFI) and the Adjusted 
Goodness of Fit Index (AGFI).  GFI is considered as one of the important measures of absolute 
fit (Kline 1998; Hair et al. 1995).  The GFI indicates the relative amount of variance and 
covariance jointly explained by the model; the AGFI differs from GFI in adjusting for the 
number of degree of freedom (Pang 1996).  See Table 2 for GFI and RMSEA. 

Root Mean Square Error of Approximation (RMSEA) highlights the discrepancy 
between populations per degree of freedom, or in other words it focuses on error due to 
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approximation.  The RMSEA is regarded as one of the most informative fit indices.  Values 
less than 0.05 indicates good fit, between 0.05 and under 0.08 of reasonable fit, between 0.08 
and 0.10 of mediocre fit and above 0.10 of poor fit (Diamantapolous and Siguaw 2000).  The 
initial competence statement model had the GFI of .99 and RMSEA of 0.00 indicating a fit 
model for further modification.  As stated the GFI in the model is .99, AGFI is .99. and the 
RMSR is .061 indicating that very few of the variances and covariance were left unexplained 
by the proposed model. 

 
Table 2: Description of Modification Process of Unidimensionality of the 

Dimensions 
 

 Items GFI RMSEA 
Managing Self & 
Comm. 

10 items 0.99 0.00 

Bus. Performance 
 

7 items 1.00 0.00 

Managing 
Operation 

4 items 1.00 0.00 

Managing 
Purchase & Supply 

7 items 0.98 0.00 

Managing 
Information 

8 items 0.94 0.093 

People Skills 
 

4 items 1.00 0.00 

Business 
Environment 

4 items 0.99 0.086 

Strategic Alliance 
 

3 items 1.00 0.00 

Planning 4 items 
 

1.00 0.00 

Meet Standards 3 items 
 

1.00 0.00 

Sales & Marketing 
Skills 

3 items 1.00 0.00 

 
 The results of CFA indicate that the derived construct portrays the underlying 
dimensions of the industry professionals expectations.  They should have a well-rounded 
educational experience (understands technical and professional aspects of the job) that enables 
them to perform well in the work place.  As an individual, they should be able to demonstrate 
and reflect a broad-based view and perception of issues and their long-term impact of the 
environment. Graduates are expected to understand the process of planning and organising 
activities and resources. They should be able to make systematic judgement based on relevant 
input or information. At the same time, they should also be flexible and perseverance to 
changing demands and pressures to achieve individual/personal and organisation goals. Above 
all, they must be able to communicate or interact well (oral and written) to both individuals and 
groups with sensitivity. Above all they must have the motivation to continue learning even 
when they are out of college. 

The situations and expectations of Malaysian ‘major actors’ in hospitality management 
education can provide the information required to kindle serious thought on the issues and 
challenges engulfing Malaysian hospitality management education.   In the same context, 
hospitality education providers must continue to reassess or re-evaluate the programme of 
studies in order to make certain that it continues to produce effective individuals to handle the 
future shocks and challenges of the business.  Studies of this nature are being conducted in 
most developed countries especially in the UK and US because of the concern over the 
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relevancy of the course contents. As hospitality management education in Malaysian is gaining 
its popularity, the effectiveness and relevancy of the programme should not be made secondary. 
The survey reveals that in order to have an effective and responsive curriculum, educators must 
listen first to the industry and subsequently those who are concerned about the development 
and direction of an educational programme. 
 

CONCLUSION 
The industry’s development and prosperity depend heavily on the quality of graduates 
produced by the system. The industry wants individuals with the relevancy knowledge and 
competence to handle the business. Educational institutions must respond to the requirements 
and needs of the industry. As such, the curriculum for any educational programme should be 
relevant to the vocation for which it is being aimed at. The industry has recognized the 
importance of higher education to productivity and competitiveness; that is, education no 
longer benefits only the individual. In today’s environment, industry professionals see their 
relationship to the educational system as an economic one.   

It is hoped that the findings of this study will act as a general guideline and assist 
curriculum managers and educators who are responsible to formulate a curriculum model that 
reflects the industry’s expectations.  

It is also hoped that the findings of the study will provide valuable information, which 
leads to improvement in the standard and effectiveness of hotel management education. The 
development of hotel management education in Malaysia must progress in tandem with the 
nation’s development in order to continue to play a crucial role in developing Malaysians 
competent to handle current and future demands. 
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