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Abstract

The world is currently experiencing an unprecedented crisis on a scale never witnessed before. Schools 
and universities worldwide were reported to have been closed for more than 40 weeks, affecting the 
quality of learning and prompting interventions by educational authorities. As Malaysia’s largest 
university, Universiti Teknologi MARA (UiTM) has been given the daunting responsibility of enforcing 
this regulation due to the massive number of students affected by the new learning platform.  Despite 
the dearth of data on the impact of ODL on the complete learning process, this study aimed to elicit 
input from learners regarding ODL implementation for financial management subjects. The study 
employed a qualitative methodology and a structured interview, which is suitable when no research 
framework is present and incorporates pre-set questions. Since none of the respondents had previously 
undergone ODL, just two questions were given to gauge their perspective on the early stages of ODL. 
A total of fifty-six responses were received through the online data collection and used for thematic 
analysis. Due to the exploratory nature of the question, the researcher must ensure that students have 
completed at least three continuous assessments before they are qualified to answer the question. 
According to the analysis, all respondents agreed that their preferred method of instructor-student 
communication is through an instant messaging application. The most favorable platform for course 
delivery is a synchronous platform, with Google Meet receiving the most positive reviews. It is 
concluded that the ODL’s preferred platforms are instant messaging and video communication. This 
study also concluded that connectivity, overload, and concentration are the three most critical issues 
that the institution must address to assure the proper execution of ODL. The future studies may use 
a mixed-method approach to elicit more detailed input from learners in the foreseeable future when 
data and findings became available.
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 Introduction

The world is currently experiencing an unprecedented crisis on a scale never witnessed before. The pandemic, 
called COVID-19, is a human catastrophe that is spreading worldwide. The impact is felt in all facets of life, 
including health, economy, and public safety. The country’s economy is contracting at an unprecedented rate. The 
lockdown or mobility restrictions imposed by the majority of the world directly affect the economy. Worldwide 
school closures, coupled with other secondary effects of the COVID-19 pandemic, are expected to have far-
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reaching consequences for children, families, and communities in the short and long term (OCHA, 2020). This 
unprecedented global lockdown brought the entire economy to a halt, with major companies reporting financial 
difficulties to cover fixed costs and service debt. Additionally, businesses experience losses due to lower 
productivity and are forced to lay off employees to stave off further losses. Malaysia’s government enforced 
a Movement Control Order (MCO) from March to May 2020, with an extension to June 2020, to flatten the 
COVID-19 case curve. Interstate travel was prohibited, except for a few essential sectors. 

Schools and universities worldwide were reported to have been closed for more than 40 weeks, affecting 
the quality of learning and prompting interventions by educational authorities. Even though there were no social 
gatherings at Malaysian universities due to the strict social distancing, safety protocol, and standard operating 
procedure (SOP), the academic semester must resume because it had already commenced a few weeks before 
the MCO was enforced. Protecting and emphasizing foundational learning is crucial for mitigating the potential 
risk to learners caused by widespread school closures, as these abilities are critical for building learner’s 
competencies, subsequent learning, and lifelong opportunities (Alban et al., 2020). Since April 2020, most 
universities in Malaysia have resumed semesters using online and distance learning (ODL), as directed by the 
Malaysia Ministry of Higher Education. As Malaysia’s largest university, Universiti Teknologi MARA (UiTM) 
has been given the daunting responsibility of enforcing this regulation due to the massive number of students 
affected by the new learning platform. 

Restructuring the educational process was a critical stage during the early phase of ODL, as Alban et al. 
(2020) mentioned, as education systems reopen schools and plan to adopt hybrid approaches that blend in-class 
and distance learning, permitting and encouraging communication across educational institutions becomes crucial. 
The academic department at the university must restructure continuous assessment to comply with the rigorous 
SOP and ensure that continuous assessment is capable of substituting for the final examination component. UiTM 
can execute the ODL strategy because it has delivered over 40% of its courses via blended learning mode since 
the early 2010s. The Blended Learning mode enables courses to be delivered via a hybrid classroom/online 
environment. Additionally, UiTM has used its homegrown open learning platform, called U-Future, since the 
late 2010s.

The pandemic has profoundly affected students’ educational practices, social life, financial situations, and 
emotional health (Aristovnik et al., 2020). One of the initial challenges in implementing ODL is resolving the 
connectivity issue, as there were two alternatives for conducting ODL: synchronous or asynchronous. Synchronous 
learning is a remote education that utilizes streamlined real-time data and requires active participation and high 
data bandwidth. On the other hand, asynchronous learning allows for greater flexibility in terms of scheduling, as 
learning sessions or materials are recorded and made available to learners via a low-bandwidth internet connection 
or mobile application. The ability to conduct ODL should not be a concern, even in the developing world, because, 
as Zolfaghari, Sabran, and Zolfaghari (2009) highlight, developed web technologies have entered a new era of 
education by providing an accessible “anytime and anywhere” delivery mechanism for online learners worldwide. 
However, the abrupt implementation of ODL in the curriculum causes concern among learners, as this is the first 
time they have encountered this form of learning.

To execute the ODL, Dhawan (2020) noted that some of the arguments for online pedagogy include 
accessibility, cost, flexibility, learning pedagogy, life-long learning, and policy. Furthermore, as highlighted by 
Adnan and Anwar (2020), Online courses must address two distinct concerns relating to the effects and efficacy 
of online education, and the capacity to successfully educate digitally is likely to vary according to the diverse 
range of learning aims that define both instructional and educational priorities. Due to the dire threat posed by 
COVID-19 to humans, education is forced to use the only available method, ODL. Despite the dearth of data on 
the impact of ODL on the complete learning process, this study aimed to elicit input from learners regarding ODL 
implementation for financial management subjects. Since the ODL discussion is still ongoing, there is a dearth 
of findings on specific courses, most notably financial management in the hospitality industry. According to the 
literature review, a popular research stream during the pandemic examined the impact of ODL on the learner 
and the learning process (Agormedah et al., 2020; Moawad, 2020; Zhang et al., 2020). The primary objective 
of this study is to equip instructors with the necessary knowledge to design for a more effective ODL learning 
experience by examining what students feel after completing one semester of ODL.
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Related Works

Online Learning

Online education is a type of distance learning or distance education that has long been a part of the 
educational system and has recently grown to be the largest distance education sector (Bartley & Golek, 2004). 
Singh and Thurman (2019) described online learning as experiences in synchronous or asynchronous environments 
that enable students to learn and connect with instructors and other students via various devices with internet 
access from any location. Online learning gains popularity due to its cost-effectiveness in addressing rising 
postsecondary education fees, credit equivalency at the postsecondary level, and the prospect of delivering a 
world-class education to anyone with a broadband connection (Bartley & Golek, 2004). Anderson et al. (2001) 
identified three critical roles that the instructor must fulfill in order for online teaching to be effective:

i. Designing and organizing the learning experience before the learning operation
ii. Devising and implementing activities that promote discourse
iii. Adding subject matter expertise through a variety of direct instructions

Anderson (2001) elaborated on the role of instructors in online learning as depicted in Fig. 1. According to 
him, creating and developing the course’s content, learning activities, and evaluation system provide instructors 
with their first opportunity to demonstrate their “teaching presence.” Zika, Coherent, and Rahimi (2018) noted 
that teacher presence is characterized as meaningful communication with students to shape, assist, and direct 
cognitive and social processes. They further noted that teachers’ presence fosters an environment of collaboration, 
community cohesiveness, and public discourse. Anderson et al. (2001) emphasized that online instructors are 
required to select and organize course content in relevant ways, combining learning activities, assignments, and 
assessments. Preisman (2014) found minimal evidence that increasing the instructor’s sense of teaching presence 
in the online classroom efficiently used the instructor’s time and effort. However, Zhang et al. (2016) found that 
teaching presence improved their constructive and interactive engagement behaviors but did not affect their 
passive or active engagement behaviors.

Critical thinking skills are also critical in communication, where Anderson (2004) asserts that cognitive 
presence in the online environment promotes the formation and growth of thinking ability. According to him, 
cognitive presence is grounded in and characterized by the study of a particular subject; consequently, it operates 
within the material’s epistemological, cultural, and social expressions in a manner that fosters the development of 
critical thinking skills. Kanuka (2004) postulates that cognitive presence refers to the amount to which learners 
can generate meaning through sustained communication in terms of facilitating events through perception, 
deliberation, conception, and justified action. As Garrison and Cleveland-Innes (2005) clarify, the challenge 
confronting course instructors is how to design and facilitate online learning experiences that foster a cognitive 
presence consistent with deep meaning and understanding through an exploration of teaching interventions 
addressing structural (i.e., design) and leadership issues (i.e., facilitation and direction).

On the other hand, online learning features were found to be effective in increasing social presence (Kear, 
Chetwynd & Jefferis, 2014). The usage of personal profiles and photos enables participants to learn about each 
other develop a sense of connection. Gunawardena and Zittle (1997) defined social presence as the degree to which 
a person in a mediated conversation is viewed as “real.” In comparison to cognitive presence, social presence is 
more likely to sustain a community of learners since it connects the comfort aspects (Garrison, Anderson & Archer, 
2000). They categorized social presence into three categories: emotional expression (e.g., humor; self-disclosure), 
open communication (e.g., reciprocal and respectful), and group cohesion (e.g., commitment; belongingness). 
According to Anderson (2004), social presence refers to creating a supportive environment in which students feel 
secure and comfortable communicating their thoughts in a collaborative setting. The absence of social presence 
results in an inability to express arguments, discuss opinions, explore differences, and receive peer and teacher 
support and confirmation. In past research, it was discovered that social presence was a significant determinant 
of the quality of the online learning experience (Cobb, 2009; Izmirli & Izmirli, 2019).
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Finally, the focal point in Fig. 1 is termed as an educational experience. The educational experience was 
inextricably linked to the teaching presence, the cognitive presence, and the social presence. There is no precise 
interpretation of educational experience found in the literature but Garrison (1998) makes the point in a lively 
exchange about the distinctions between so-called teacher-centered and student-centered instruction. He further 
noted that “the self-directed assumption of andragogy implies a high degree of independence that is frequently 
inappropriate from a support perspective and also ignores issues of what constitutes a worthwhile or educational 
experience.” Holmes (2013) contends that cognitive presence, teaching presence, and social presence are all 
interdependent in an online learning community and that a careful balance of all three is necessary to ensure a 
purposeful and practical educational experience for its participants. Cobb (2009), on the other hand, believes that 
students view the instructor’s and/or other students’ social presence as a critical component of the educational 
experience and that social presence occurs in typically individualistic learning activities. Lock and Raymond 
(2006) asserted that the deliberate design of inquiry-based work and facilitation of online discourse necessitates 
a focus on time as a critical component of teaching presence before, during, and after the educational experience.

Open and Distance Learning

While the discussion of open and distance learning has been in the literature since the 1980s, Tait (2000) 
notes that there has been a substantial body of literature on methodologies for developing learning materials 
and resources for open and distance learning (ODL), but relatively little has been written about planning and 
management of student support. Keegan (1986) provided the comprehensive meaning of distance learning as 
follows:

• the near-permanent isolation of teacher and learner throughout the learning process; this distinguishes
it from traditional face-to-face education.

• the educational organization’s influence on the planning and preparation of instructional materials as
well as the supply of student support services; this separates it from private study and teach yourself
programs.

• the use of technical media such as print, audio, video, and computer to connect teacher and student
and impart course information

• the availability of two-way communication, allowing students to benefit from and even initiate dialogues;
this set it apart from other educational applications of technology.

• the near-permanent absence of the learning group during the learning process, which means that people
are typically taught individually rather than in groups, with the potential of irregular group sessions
for didactic and social objectives.

Distance learning established the precedent for ODL, but it is only during the COVID-19 that the process 
is accelerated, as Dhawan (2020) notes that academic units are desperately trying to find solutions to these 
challenging circumstances, recognizing that scenario planning is a critical need for academic institutions that 
require humanity and unity. As Ribeiro (2020) notes, the good-to-have narrative shifted due to the global closure of 
schools as part of measures to maintain social distance and prevent the spread of COVID-19. Universities shifted 
instructional activities to remote learning platforms, which presented several practical challenges. According to 
Nambiar (2020), educational boards have required online classes at the college and university levels given the 
present COVID-19 pandemic crisis. COVID-19 has impacted the educational system worldwide, prompting the 
suspension of physical classes. 

In the hospitality and tourism research during COVID-19, Lei and So (2020) proposed that external 
environmental factors – the stress caused by COVID-19 and the abrupt transition from on-campus to online 
classes over a relatively short period – be considered in order to ascertain the extent to which the global 
disease has impacted teachers and students. The findings indicate that several factors influence instructor and 
student satisfaction. Teachers’ satisfaction with their online teaching experiences is primarily determined by 
their perceptions of the benefits of online courses. In contrast, students’ satisfaction with their online learning 
experiences is primarily determined by their perceptions of the effectiveness of online learning technology, their 
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perceptions of the benefits of online courses, and their evaluations of instructors’ performance. Another study, 
conducted by Qiu, Li, and Li (2020), used the triangulation method of interviewing, observing, and newsletters 
to provide an overview of the strategy adopted at Nankai University and to explain the online teaching process 
through a case study. While MOOCs, SPOCs, and live broadcast all have their advantages and disadvantages, 
teachers can adjust thoroughly and make the class more engaging and interactive. The findings indicated that 
students’ self-efficacy and anxiety significantly impacted their online learning engagement, influencing online 
learning outcomes. Although students were highly engaged in online learning, their perceived online learning 
was less effective and rigorous than face-to-face learning.

Methodology

The study employed a qualitative methodology in which sample size was not a primary concern due to the 
uncertainty surrounding the possibility of respondents providing feedback during the initial part of the investigation. 
The research team used Hospitality Financial Management themes to elicit learners’ perspectives on their entire 
experience with synchronous and asynchronous online and distance learning (ODL). This method is aligned 
with Qiu, Li, and Li (2020), who used tourism education as a case study to describe the teaching methods and 
techniques employed during the pandemic and serve as a tourism education model at other universities. 

Primary data were obtained through narratives that included previously unpublished opinions, feedback, 
experience, and knowledge. This study employed a structured interview, which is suitable when no research 
framework is present and incorporates pre-set questions. Since none of the respondents had previously undergone 
ODL, just two questions were given to gauge their perspective on the early stages of ODL: i) preferred ODL 
platform, and ii) primary issue with online learning that you have encountered thus far. There was no time limit 
on the interview duration, which would have allowed for the collection of more inputs. However, the research 
team determined that responses to the above two questions should be collected for one month or until saturation 
is reached. The researcher analyzed the transcript to ascertain its accuracy and then structured the data by 
comparing it to the literature review. The researcher searched through each transcript and identified a recurring 
theme related to the ODL implementation.

Findings and Discussion

A total of fifty-six responses were received through the online data collection and used for thematic analysis. 
Due to the exploratory nature of the question and the researcher’s desire to understand the early stages of ODL 
execution, the researcher must ensure that students have completed at least three continuous assessments before 
they are qualified to answer the question. This is to verify that their responses are reliable and valid. For example, 
Sobaih, Hasanein, and Abu Elnasr (2020) conducted in-depth online interviews with several faculty members and 
students, utilizing each participant’s most convenient online technology. It demonstrated that during COVID-19, 
the research approach must be adaptable to obtain more thorough input from target respondents.

Preferred Open and Distance Learning Platform

Prior to the pandemic, the primary communication tool between students and instructors was mobile instant 
messaging applications (e.g., WhatsApp, Telegram), with group creation in instant messaging service apps 
becoming common in Malaysia. According to the analysis, all respondents agreed that their preferred method of 
instructor-student communication is through an instant messaging application such as WhatsApp or Telegram. 
Indeed, WhatsApp is Malaysia’s most popular communication tool, with 91 percent of mobile users in the country 
using it (Digital Influence Lab, 2020). The first research question’s theme was described in Table 1.
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Table 1. Preferred Open and Distance Learning Platform
Application Type of Application Synchronous / Asynchronous
Google Meet Video communication service Synchronous
WhatsApp Mobile instant messaging apps Asynchronous
Telegram Mobile instant messaging apps Asynchronous
U-Future Social online learning platform Asynchronous
YouTube Video sharing Asynchronous

Source: Researcher

However, the most favorable platform for course delivery is a synchronous platform (e.g., Google Meet, 
Zoom, or Webex), with Google Meet receiving the most positive reviews. Indeed, the instructors’ registration of a 
Gmail prompted them to choose Google Meet as the primary platform for the online meeting platform. Additionally, 
instructors can utilize other Google services such as Google Drive for attendance, assessment, survey, and, most 
crucially, auto-recorded sessions that will be stored in the cloud storage platform. This finding is consistent with 
Purwanto and Tannady’s (2020) assessment that the perceived usefulness of Google Meet enabled it to remain 
the most popular video communication tool despite intense competition from other platforms.

Primary Issue of Online Learning

For the second research question, the most received comment was on connectivity, with learners expressing 
frustration with their internet connection (i.e., poor, unstable, data size). It is pretty surprising that Malaysia, 
a progressive developing country with a total population of 32.5 million, 44 million mobile subscriptions, 
and a mobile penetration rate of 144.8 percent (Malaysia Digital Association, 2016), is still experiencing this 
issue. Nonetheless, when viewed in a broader context, this is a common problem, as demonstrated by Chung, 
Subramaniam, and Dass (2020), Farooq, Rathore, and Mansoor (2020), and Henaku (2020). (2020).

Following that, “Work Overload” is indicated as the second theme for the findings, as the total number 
of assignments per semester has doubled since the implementation of the ODL. The sheer volume of tasks that 
must be delivered almost simultaneously leaves students intellectually and emotionally fatigued, unable to cope 
with stress through everyday activities such as sharing problems with friends in face-to-face interaction. It is 
fascinating that notifications from instant messaging apps and email induce anxiety when they contain information 
about assignments, deadlines, or further instructions from instructors. Additionally, learners acknowledged their 
inability to keep up with the semester’s progress due to an overload of information regarding ODL and other 
topics such as political uncertainty, updates on COVID-19 cases, vaccination programs, new standard operating 
procedures, and online webinars. By comparison, most earlier research examined the job overload experienced 
by instructors, which raised this topic (i.e., work overload by the learners) for consideration.

Finally, the third most frequently received comment is “inability to focus,” which means that multiple 
tasks must be completed concurrently during the online session. Being stranded at home with family members 
means they must share devices and assist their siblings with ODL, which is exceptionally hard for those with 
younger brothers and sisters. Additionally, female learners indicated that assisting with household duties and meal 
preparation, particularly during the lunch hour, made it difficult to concentrate on online learning. For learners 
with a large family, maintaining focus is challenging due to the noise and distractions at home. In comparison 
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to online learning for early childhood and primary education, where UNESCO (2020) prepared resources for 
teachers to collaborate with parents and school administrators on a variety of teaching platforms such as online 
distance learning, TV-based distance learning, radio-based distance learning, print-based distance learning, and 
home-based distance learning, the guidance for adult learners is perceived as inadequate. 

Limitation, Recommendation and Conclusion

It is premature to speculate on the trajectory of ODL, particularly given that the pandemic may be transient 
and ODL implementation may be halted once the situation improves. Malaysia’s adoption of ODL was highly 
challenging, with internal conflicts overshadowing the direction of ODL at first. Because ODL research requires 
a spectrum of views, this study has flaws in several areas. To begin, there was inadequate information available 
on ODL findings during the literature search, and the data collection process rendered it impossible to conduct 
a quantitative analysis using a validated instrument. Additionally, the number of respondents is extremely small 
when compared to the number of students enrolled in the subject Hospitality Financial Management; hence, 
future research should consider expanding the study to include other courses to make it more thorough and 
comparable. When data and findings became available, future studies may use a mixed-method approach to elicit 
more detailed input from learners in the foreseeable future.

Finally, it is concluded that the ODL’s preferred platforms are instant messaging and video communication. 
This conclusion means that ODL must utilize both synchronous and asynchronous platforms and leverage 
university funds to obtain a premium account for optimal ODL performance. Additionally, this study concluded 
that connectivity, overload, and concentration are the three most critical issues that the institution must address 
to assure the proper execution of ODL. While other concerns were discovered during the study, they are not as 
critical as those highlighted in the findings.

References

Adnan, M., & Anwar, K. (2020). Online Learning amid the COVID-19 Pandemic: Students’ Perspectives. Online 
Submission, 2(1), 45-51.

Anderson, T. (2004). Teaching in an online learning context. Theory and practice of online learning, 273.
Anderson, T., Rourke, L., Archer, W., & Garrison, R. (2001). Assessing teaching presence in computer  

conferencing transcripts. Journal of Asynchronous Learning Networks, 5(2).
Agormedah, E. K., Henaku, E. A., Ayite, D. M. K., & Ansah, E. A. (2020). Online learning in higher  

education during COVID-19 pandemic: A case of Ghana. Journal of Educational Technology  and Online 
Learning, 3(3), 183-210.

Aristovnik, A., Keržič, D., Ravšelj, D., Tomaževič, N., & Umek, L. (2020). Impacts of the COVID-19  
pandemic on life of higher education students: A global perspective. Sustainability, 12(20), 8438.

Bartley, S. J., & Golek, J. H. (2004). Evaluating the Cost Effectiveness of Online and Face-to-Face
 Instruction. Educational Technology & Society, 7(4), 167–175.
Chung, E., Subramaniam, G., & Dass, L. C. (2020). Online learning readiness among university students in 

Malaysia amidst COVID-19. Asian Journal of University Education, 16(2), 46-58.
Cobb, S. C. (2009). Social presence and online learning: A current view from a research perspective. Journal of 

Interactive Online Learning, 8(3).
Conto. C.A., Akseer, S., Dreesen, T., Kamei, A., Mizunoya, S. & Rigole, A (2020). COVID-19: effects of school 

closures on foundational skills and promising practices for monitoring and mitigating learning loss. UNICEF 
Office of Research – Innocenti Working Paper. October, 2020. 

Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 crisis. Journal of Educational  
Technology Systems, 49(1), 5-22.

Digital Influence Lab (2020) Malaysia Digital Marketing Statistics 2020. Retrieved from  



46

TEAM Journal of Hospitality and Tourism, Vol. 17, Issue 1, 2020

Mohd Raziff Jamaluddin & Mohd Hafiz Mohd Hanafiah

 https://digitalinfluencelab.com/malaysia-digital-marketing-stats/
Farooq, F., Rathore, F. A., & Mansoor, S. N. (2020). Challenges of online medical education in Pakistan during 

COVID-19 pandemic. J Coll Physicians Surg Pak, 30(6), 67-9.
Garrison, D. R. (1998). Andragogy, learner-centeredness, and the educational transaction at a distance. Journal 

of Distance Education, 3(2), 123-127.
Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based environment: Computer
 conferencing in higher education. The Internet and Higher Education, 2(2-3), 87-105.
Garrison, D. R., & Cleveland-Innes, M. (2005). Facilitating cognitive presence in online learning: 

Interaction is not enough. The American Journal of Distance Education, 19(3), 133-148.
Gunawardena, C. N., & Zittle, F. J. (1997). Social presence as a predictor of satisfaction within a computer‐
 mediated conferencing environment. American Journal of Distance Education, 11(3), 8-26.
Henaku, E. A. (2020). COVID-19 online learning experience of college students: The case of Ghana.  

International Journal of Multidisciplinary Sciences and Advanced Technology, 1(2), 54-62.
Holmes, B. (2013). School Teachers’ Continuous Professional Development in an Online Learning Community: 

lessons from a case study of an e-Twinning Learning Event. European Journal of Education, 48(1), 97-112.
Izmirli, S., & Izmirli, O. S. (2019). Social Presence Techniques and Strategies in a Blended Course: Student 

Satisfaction and Suggestions. Educational Policy Analysis and Strategic Research, 14(4), 201-217.
Kanuka, H., & Garrison, D. R. (2004). Cognitive presence in online learning. Journal of Computing in Higher 

Education, 15(2), 21.
Kear, K., Chetwynd, F., & Jefferis, H. (2014). Social presence in online learning communities: The role of personal 

profiles. Research in Learning Technology, 22.
Keegan, D. 1986. The Foundations of Distance Education. New York: St. Martins Press.
Lei, S. I., & So, A. S. I. (2021). Online teaching and learning experiences during the COVID-19  pandemic–A 

comparison of teacher and student perceptions. Journal of Hospitality & Tourism Education, 1-15.
Lock, J. V., & Redmond, P. (2006). International online collaboration: Modeling online learning and  

teaching. Journal of Online Learning and Teaching, 2(4), 233-247.
Malaysian Digital Association (2016). Exploring the digital landscape in Malaysia boosting growth for  a 

digital economy. Digital Integration & Business Transformation Asia Conference (August 3  – 4), Kuala 
Lumpur, Malaysia. 

Moawad, R. A. (2020). Online learning during the COVID-19 pandemic and academic stress in university 
students. Revista Românească pentru Educaţie Multidimensională, 12(1 Sup2), 100- 107.

Nambiar, D. (2020). The impact of online learning during COVID-19: students’ and teachers’ perspective. The 
International Journal of Indian Psychology, 8(2), 783-793

OCHA Services (2020). Global Analysis: COVID-19: impact on education. Published on November 2nd, 2020 at 
https://reliefweb.int/report/world/global-analysis-covid-19-impact-education- thematic-series-education-
november-2020

Preisman, K. A. (2014). Teaching Presence in Online Education: From the Instructor’s Point of View. 
Online Learning, 18(3), n3.

Purwanto, E., & Tannady, H. (2020). The Factors Affecting Intention to Use Google Meet Amid Online 
Meeting Platforms Competition in Indonesia. Technology Reports of Kansai University, 62(06), 2829-2838.

Qiu, H., Li, Q., & Li, C. (2020). How technology facilitates tourism education in COVID-19: Case study of 
nankai university. Journal of Hospitality, Leisure, Sport & Tourism Education, 100288.

Ribeiro, R. (2020) How university faculty embraced the remote learning shift. EdTech Magazine.  Available on 
April 14th, 2020 at https:// edtechmagazine.com/higher/article/2020/04/how- university-faculty-embraced-
remote-learning-shift

Singh, V., Thurman, A. (2019). How many ways can we define online learning? A systematic literature review 
of definitions of online learning (1988-2018). American Journal of Distance Education, 33(4), 289–306.

Sobaih, A. E. E., Hasanein, A. M., & Abu Elnasr, A. E. (2020). Responses to COVID-19 in higher education: 
Social media usage for sustaining formal academic communication in developing countries. Sustainability, 
12(16), 6520.



47

TEAM Journal of Hospitality and Tourism, Vol. 17, Issue 1, 2020

First Look at Online and Distance Learning in Hospitality Financial Management Course during COVID-19

Tait, A. (2000). Planning student support for open and distance learning. Open learning: The Journal of Open, 
Distance and E-Learning, 15(3), 287-299.

UNESCO (2020). Ensuring effective distance learning during COVID-19 disruption: Guidance for 
teachers. United Nations Educational, Scientific and Cultural Organization (Education Sector), Paris, France

Zhang, H., Lin, L., Zhan, Y., & Ren, Y. (2016). The impact of teaching presence on online engagement  
behaviors. Journal of Educational Computing Research, 54(7), 887-900.

Zhang, W., Wang, Y., Yang, L., & Wang, C. (2020). Suspending classes without stopping learning: China’s 
education emergency management policy in the COVID-19 outbreak. Journal of Risk and Financial 
Management, 13(55).

Zilka, G. C., Cohen, R., & Rahimi, I. D. (2018). Teacher presence and social presence in virtual and 
blended courses. Journal of Information Technology Education: Research, 17(1), 103-126.

Zolfaghari, A., Sabran, S. M., & Zolfaghari, A. (2009). Community learning centers program as an educational 
tool for community literacy development in the Islamic Republic of Iran: community of Golshan as a case 
study. Asian Social Science (CCSE), 5(8), 60-66.




